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Abstract 

Social Studies Education is a subject geared towards transforming the society 
and moulding of characters. Human beings understand and interact with their 
physical, economic and social environments through the knowledge gained 
studying social studies. Being an interdisciplinary subject, it touches different 
facets of man’s endeavors. Innovations in the society have created gaps in our 
educational system. These gaps need to be filled to get hold of the present 
reality which called for paradigm shift in social studies education. The paper 
looks into contemporary issues in social studies education. It adopts a historical 
research method and data collected were analyzed using descriptive method. 
The paper reveals that social studies education is confronted with issues like 
lack of subject specialists, instructional materials, inappropriate method of 
teaching and etc. The paper concludes and recommends that social studies 
education needs specialists in their field due to enormous responsibilities 
entrusted to the subject. Also, our society has gone digital therefore, 
instructional materials in teaching social studies should embrace recent 
development for adequate learning outcome. Social studies curriculum should 
be overhauled to accommodate recent happenings in our society. 

 
 
 
      Technology has conquered the world. New discoveries are made every day of human 
existence. To survive man needs to subdue his environment and redefine its nature and 
character. The complexities of human nature predisposed diverse challenges that can be 
overwhelmed by re-visiting the contents of social studies education. Education is an 
instrument of societal development. It is the culture of a particular society. The needs of 
a society determine the kind of education being introduced. No wonder, Emile 
Durkheim in one of his works rejected the idea that education could be the force to 
transform society and resolve social ills. Instead, Durkheim concluded that education 
“can be reformed only if society itself is reformed.” He argued that education “is only 
the image and reflection of society. It imitates and reproduces the latter…it does not 
create it” (Durkheim, 1897/1951).  
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     Kosemani (2003) sees education as “a universal practice or phenomenon engaged in 
by societies at all stages of development. It describes the total process of human learning 
by which knowledge is imparted, valuable skills developed and faculties trained.” In the 
view of Okoh (2003), education is “the activity of preserving, developing and 
transmitting the culture of a people from one generation to another”. From whichever 
angle one may view education, certain features are common, such features are; man, 
society, behaviour and transmission. It is in the light of this that Dosunmu (2006) posits 
that: Whatever the case may be, the main goal of education is to prepare the right type of 
environment for the individual, to allow him grow physically, mentally and spiritually in 
order that he can develop harmoniously within himself and at the same time together 
with his fellow human beings. 

Social studies have their deliberate focus on the problems of man, his inter-
relationship with his environment and the orientation of the discipline to provide 
informed and practical solutions to human challenges. 
The objectives of social studies education can be deduced from the above definitions as 
articulated in National Policy on Education in Nigeria. 
(1) To create awareness and sensitivity to man’s environment. 
 (2) To influence man’s attitudes positively to social, cultural, political values and total 
environment. 
 (3) To enable man to acquire skills for solving societal and environmental problems. 
 (4) To equip man with the basic understanding of the knowledge of the total 
environment. 
 (5) To encourage voluntary participation in social and civic duties while developing the 
sense of responsibility. 

Looking at the above objectives, one would see that the objectives of 
introducing social studies education still gallops with enornmous challenges as a result 
of emerging issues in our society. These issues include citizenship, population, 
migration, flooding,  environmental degradation, Niger Delta Militias, Marginalization, 
Fulani Cattles herdsmen, Rape and violence against women, Indigenous People of 
Biafra(IPOB), Global warming, Boko Haram, economic recession, poverty alleviation, 
security etc..  

Social studies education being one of the subjects that is able to accommodate 
these contemporary trends (Ajiboye, 2003), is confronted with issues which formed the 
foundation of this work.  Social studies education is not to generate new theories but the 
utilization of the existing knowledge to solve the problems arising from man’s 
interaction with his environment. The contents and methods of teaching social studies 
educations in our schools, colleges of education and Universities need to be revisited to 
arrest the imminent collapse of our society. 
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Statement of Problem 
Man has continued to interact with the physical, economic and social 

environment. These have resulted to changes in our society. The change paradoxically is 
development oriented which has caught all the nations of the world in a web. 
Fundamental issues in our society cannot be discussed without connecting them to 
man’s influence on the environment. The issues of global warming, terrorism, 
digitalization, kidnapping, vandalism, conflict, oil spillage, environmental degradation, 
religious crisis, political tussle, electoral crisis, etc are impact of man’s interaction on his 
environment. Thus, social studies being the subject that deals with these interactions still 
gallops with a lot of challenges in Nigeria. Present and recent developments are not 
captured while planning the content. 

Social studies education is one area of study which integrates; that is, which 
relates to various social sciences and it also aims at analyzing the views of man and his 
world.  The materials from the social sciences and humanities form the basis of the 
contents of social studies. Uzoagulu (1981), argues that “social studies is the subject 
which considers man’s aspirations, hopes, dreams, resentment, hurts and frustrations in 
order to understand and interpret his behaviours at any particular time”. Ezewu (1985) 
posits that, social studies is that area of study made up of selections from other subjects 
having to do with the art of living together peacefully and harmoniously in our family, 
community and society. Consequent upon this, Amonoo et al (1979) states that social 
studies deals with man in society as a whole in order to understand the effects of the 
processes and use them to make progress. It examines the effects of science and 
technology in the social and physical environment. Being an integrative subject, it asks 
questions, raises issues, faces problems, presents needs and identifies realities. The 
concept has been drawn from the disciplines of social science and humanities namely: 
Sociology, Anthropology, Ethics, History, Geography, and Religion.  

Therefore, many individuals including the teachers, students, civil servants and 
the society as a whole expect the teaching of such subject to yield positive results. This 
is not an easy task because of certain problems such as lack of specialist teachers and 
instructional materials, inappropriate method of teaching, problems arising from the 
subject itself, absence of organized seminars, workshops and conferences to up-date 
teachers’ knowledge in integrated social studies. Hence this paper strives to investigate 
these contemporary issues facing the teaching of social studies in Nigeria. 
 
Methodology   

A sample of three schools and one College of Education were selected in Enugu 
State, South East of Nigeria. A sample of 120 teachers were randomly selected 
depending on the classes they are teaching and levels for this study in order to elicit their 
perceptions of the problems they face in teaching social studies in their schools.. The 
sample, consisting of three schools and one college of education, represented the number 
of senatorial zones in Enugu State. The researcher categorized the sample by sex and 
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schools who are in their Junior Secondary 2, 1, 3 and final year student of college of 
education in department of social studies. In Enugu East Senatorial Zone School A, 
Enugu North Senatorial Zone School B, Enugu South Senatorial Zone School C, while 
the College of Education is located at the Municipal Area School D. In each school, 30 
teachers were randomly selected and given questionnaire. The sample consisted of 12 
males and 18 females in each school. Using an open-form or unstructured 
questionnaires, all of the teachers in the sample were asked to identify what they 
perceived as: (a) the five major problems they face in teaching social studies in their 
schools. An open-form questionnaire was used for this study since, in spite of the 
difficulties in coding, tabulating, and summarizing the data, this type of question 
provides for greater depth of detail and, according to Best and Kahn (1993), it permits 
respondents to not only reveal their frame of reference, but also to offer reasons for their 
responses.  The responses were coded, tabulated, and summarized by senatorial zones 
and sex, and the problems were ranked on the basis of the frequency with which they 
were identified by respondents in the sample. 
Table 1. Frequency and rating of perceived problems identified in each of the 
senatorial zones in Enugu State. 
PROBLEMS SCHOOL 

A  
SCHOOL  
B  

SCHOOL 
C  

SCHOOL 
D  

TO
TA
L 

RA
TI
N
GS M F T M F T M F T M F T 

No of trained 
teachers 

8 22 30 7 21 28 5 21 26 8 22 30 114 4 

Instructional 
Materials 

7 20 27 6 22 28 8 22 30 8 21 29 114 3 

Teaching 
Methods and 
Skills 

8 22 30 8 21 29 7 21 28 8 22 30 117 2 

Attending 
Seminars 

5 19 24 6 22 28 7 22 29 5 18 23 104 5 

Social Studies 
Curriculum 

8 21 29 7 22 29 8 22 30 8 22 30 118 1 

                    Source: Compiled by the Researcher (2016). 
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Table 2 Chart showing the rank of problems faced by social studies education in 
the various schools selected. 

 
Source: Compiled by the researcher (2016) 
 
Findings and Analysis   
The major findings of this study are that:   
1. Teachers from the various schools selected have identified five problems which they 
perceive to be the major ones faced in the teaching of social studies.   
2. A lack of adequate trained teachers, appropriate teaching methods and skills, 
instructional materials, attending seminars, workshops and conference and social studies 
curriculum consistently stand out as the dominant problems.   
Table 1 indicates the problems identified by the teachers in the sample, and their 
weighted ratings of them, according to schools and sex. A very high proportion of the 
sample 98.3% identified social studies curriculum as a problem, while lack of variety in 
the use of teaching skills was identified as a problem by 97.5% of the teachers. And 
about 95% of the teachers in the schools selected identified lack of instructional 
materials and lack of subject specialists as a major setback to social studies education in 
Nigeria. However, inability of the social studies teachers to attend seminars, workshop 
and conference got 86 % of teachers’ opinion. This pattern was consistent for both male 
and female teachers, and also generally held across the senatorial zones. There were, 
however, instances of some problems being rated higher than the sample norm in some 
schools. Examples of these include: lack of subject specialists in school A (25%) and in 
school D (25%), lack of instructional material rated high in school C (25%), 

95 100 105 110 115 120

No. of Trained
Teachers

Instructional
Materials 

Teaching Skills

Attending Seminars 

Social Studies
Curriculum
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inappropriate teaching methods and skills rated high in school A(25%) and D(25%) and 
social studies curriculum rated high in school C(25%) and D(25%) 
    With respect to rank order (Table 2), social studies curriculum was clearly perceived 
as the most problematic area faced by teachers in the teaching of social studies in Enugu 
State schools, by both male and female even those in college of education in the entire 
senatorial zone surveyed. Limited variety in the use of teaching skills was the second 
most highly ranked problem.  A perceived lack of instructional materials was identified 
as the third major problem facing the teaching of social studies in Enugu State, a 
perception shared equally by both male and female teachers in general. One notices that 
teachers in school C and School D seemed to rank the problem of inadequate 
instructional materials well below its overall ranking by the sample. Given that this 
represents the perceptions of the teachers, further investigation is needed to uncover an 
explanation for this apparent discrepancy. Number of trained social studies teachers was 
ranked fourth overall and was seen as far less significant than this by school B and C. 
However, attending seminars, workshop and conferences by social studies teachers was 
ranked fifth. To the students’ teachers, teachers appeared to be less concerned and gave 
a lot of excuses.  
 
Data Analysis and Discussion 
    Although substantial research has been conducted on identifying the contemporary 
issues faced in teaching social studies in Nigerian schools, very little appears in the 
literature on the specific nature of these problems. Given that the nature of any 
teaching/learning problem is shaped, to some extent, by the context of the educational 
and schooling system, it should, therefore, prove worthwhile to also examine the 
specific nature of these contemporary issues/ problems in the teaching of social studies 
as perceived by teachers in Enugu Senatorial Zones.  Most of the five aspects of 
teaching social studies which were perceived as problematic by teachers have been 
highlighted in the literature as important variables in a good social studies education. 
Goodlad (1984), Shaughnessy and Haladyna (1985), and Olsen (1995), all identify an 
adequate supply of appropriate and varied instructional materials as being essential for 
good social studies and, in the context of   Nigeria, the lack of such instructional 
material is clearly perceived by teachers as the most critical problem faced in the 
teaching of social studies. For the teachers, the major aspects of the problem are related 
to the lack of such instructional materials as (a) books and reading materials, (b) maps 
and globes, and (c) audio- visual and graphic materials, and artifacts. These were the 
most frequently mentioned indicators across all zones, indicating a high level of 
agreement on these and, perhaps more fundamentally, reflecting a traditionally limited 
expenditure on teaching materials and resources. The following comments illustrate 
teachers’ perception of the nature of the problem:   
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 Lessons on concepts such as directions, location, etc. cannot be effective without globes 
and large-scale maps for students to manipulate.  (School A)   
The social studies syllabus covers areas which call for many activities, but because 
materials are not available, then very few social studies activities are actually done.  
(School C)   
The lack of instructional materials hampers the use of some techniques such as small-
group activities, and some skills are not properly taught.  (School B)   
Due to inadequate instructional materials and the difficulty of access to them when 
needed, students are deprived of opportunities to manipulate concrete materials or 
objects as a means of understanding the abstract.  (School D)   
     
The importance of having social studies taught by skilled  and competent teachers; 
subject specialists, who know what the subject is all about, is also well documented in 
the literature (Brophy & Alleman,1993; Goodlad, 1984; Olsen, 1995; Shaughnessy & 
Haladyna, 1985; Wang, Haertel, & Walberg, 1994), and most of the students’ 
complaints about social studies relate essentially to the area of instruction and to such 
factors as: routine teaching methods, emphasis on facts and trivial details, lack of 
activities and opportunities for active leaning, and a lack of stimulating and challenging 
lessons (Schug, Todd, & Beery, 1984; Weible & Evans, 1984). Both academic and 
instructional competences are integral aspects of the teacher variable (Shaughnessy & 
Haladyna, 1985), and it is the teacher who is seen as the key to what social studies will 
be for the student. Teachers in Enugu State   have identified the major concerns about 
teaching competence as being focused on the four major indicators: - teaching skills, 
knowledge of subject matter, planning and teacher initiative.  With respect to teaching 
skills, which far outweighed the other perceived dimensions of the problem, teachers are 
seen as: (a) being unwilling to utilize different strategies and techniques, (b) to be 
mainly concerned with teaching for knowledge, (c) lacking the ability to motivate their 
students, (d) unwilling or unable to use investigative activities, and (e) paying 
inadequate attention to concepts and social issues. They are also seen as not paying 
satisfactory attention to values and attitudes. Of significance is the fact that teacher 
unwillingness to use a variety of teaching techniques is the single most highly ranked 
indicator of teacher incompetence. The following illustrations were given of what is 
perceived as teacher unwillingness to use a variety of teaching skills or to demonstrate 
initiative.    
 
Many teachers lack the skill and expertise in imparting knowledge in a meaningful way 
to pupils.  (School B)   
Many teachers just prefer telling students the answers and giving them the information 
rather than engaging them in active learning.  (School A)   
Teachers provide limited opportunities for students to practice and apply the skills and 
concepts taught. (School B)   
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Too many teachers slavishly follow topic after topic as they come in the curriculum, 
without attempting to connect related topics or to be innovative in modifying topics to 
suit the particular class.  (School C)   
 
    The importance of having social studies taught by skilled and competent teachers, 
who know what the subject is all about has been properly documented. Scholars like 
(Brophy & Alleman, 1993: Goodlad, 1984; Olsen, 1995; Shaughnessy & Haladyna, 
1985; Wang, Haertel, & Walberg, 1994) have written extensively on subject specialist. 
According to Ramsey Review (2000) subject specialist means “teachers who have 
undertaken significant further studies….gained through specifically designed course”. 
Also, scholars who are of Nigerian origin (Dubey and Berth, 1980; Ogundare, 1985; 
Adeyoyin, 1993; Mezieobi 1996; Okam 2002, 2005 and 2007) have continued to 
criticize and condemn for over three decades the practices of assigning the teaching of 
social studies education to non-professionals in our various schools.  The actual number 
of trained teachers does not appear in the literature as either an area investigated or as an 
issue of concern. This factor is also obviously linked to the question of teacher 
competence, but respondents in the sample have identified it as a separate issue.  In the 
context of the Enugu State, where a large percentage of classroom teachers are, in fact, 
untrained that is, they are not specialists in the field of social studies. Many of them 
studied related courses like Political Science, Religion, and Economics etc. The nature 
of the problem of inadequate numbers of qualified teachers is quite self-explanatory, and 
can only be exhibited in strictly quantifiable terms. Teachers have also commented, by 
way of further elaboration on the issue, that   
 
Too many young, untrained teachers are assigned to teach social studies.  (School A)   
Teachers who have no training in social studies are required to teach it, but they are not 
effective on the job, and do not motivate students into liking the subject.  (School C)   
 Untrained teachers, because they are not aware of the manner in which children learn 
social studies, will be causing harm to students,  and little knowledge and values are 
passed on to pupils.  (School B)   
 
   Social studies is very vast and demands much of teacher’s and student’s time. A 
careful look at any of the curriculum labeled social studies would manifestly reveal its 
content inadequacies, subject matter overlapping and unnecessary duplication or 
repetitions. In some situations “what are listed under the courses to be taught do not, in 
most cases, fit the title of the courses” (Mezieobi, 1995). Few studies have actually 
identified the social studies curriculum itself as being problematic, and some (Schug et 
al., 1984)  students’ have expressed their dissatisfaction which lies more with the 
volume of content (Olsen, 1995) and how this subject- matter is taught in classroom 
(Weible & Evans, 1984). The teachers’ concerns about the social studies curriculum 
seem to revolve around both instructional procedures, as indicated earlier, and content. 
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The shortcomings, to them, are rooted mainly in (a) topics that are unsuitable for some 
grades, (b) topics that are irrelevant to everyday life, (c) a curriculum that is too content- 
oriented, and (d) lack of activities included in the curriculum. Outdated content and a 
shortage of copies of the existing curriculum document were also cited as problematic. 
Some typical comments were:   
 
     The existing curriculum is not suitable in content for the junior grades.  (School B)   
    There is not much relationship or relevance of some topics and methods to living in 
the society.  (School A)   
    Students are unable to relate what is learned in the curriculum to their environment 
and background experiences.  (School C). 
 
   However scholars have written on issues of attending seminars, workshops and 
conference for teachers’ in order to upgrade their teaching profession. There is this 
adage which says concurring to this is a biblical quotation, “Iron sharpeneth Iron”. 
Seminars, workshop and conference are great opportunities for teachers to improve their 
knowledge. When great minds are brought together through seminars, workshop and 
conference, there is cross pollination of ideas among the teachers. The new knowledge 
gained is utilized in their individual schools and the teacher’s skill is enhanced.  But, the 
reverse is the case; teachers hardly attend seminars, workshops and conferences. About 
45% of social studies teachers in schools visited have not attended seminars since they 
started teaching to upgrade their knowledge.  While 25% of the teachers attributed it to 
lack of fund and claim that the school management should sponsor them. The inability 
to attend seminars, workshops and conferences contributed to lukewarm attitude of 
social studies teachers in Nigeria.     
 
Conclusion 

The study set out to investigate the contemporary issues in social studies 
education in Nigeria. Social studies education being a subject that is interdisciplinary 
anchored on man’s interaction with his environment and how the decisions made by 
man affect him in his environment. Many issues have emerged in our society and these 
issues have a drastic impact on our educational system and, social studies education is 
the major hit. The importance of the subject is overwhelming looked at the mission 
statement and cardinal objectives.  

   The study adopted a historical research method tracing the root by looking 
into works done by scholars on problems faced in teaching social studies. The data 
collected were analyzed using descriptive method of data analysis. A sample of three 
schools and one college of Education in Enugu State, South Eastern part of Nigeria were 
selected for the study. The three schools represented the three senatorial zones in Enugu 
State, while; the college of Education is located in the Municipal Area of the State. The 
population of the sample was 120 and in each school 30 teachers were randomly 
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selected to ascertain their opinion on issues affecting social studies education in Nigeria. 
Open ended or unstructured questionnaires were administered. 

  The questionnaires were retrieved; answers were tabulated and quantified for 
easy data analysis. Table and bar chart were used in data analysis and presentation. The 
study identified five major issues (1) social studies curriculum (2) teaching skills and 
methods (3) instructional materials (4) Number of trained teachers (subject specialists) 
and finally (5) attending seminars, workshops and conferences.   

    These were the contemporary issues identified in this study. The study 
concludes that societal dynamism and the associated changes should be reflected in the 
social studies curriculum, to accommodate emergent issues that must of necessity be an 
inevitable part of the social studies curriculum.  

    Social studies is a subject that is vast and its contents necessary for societal 
development, looking at its cardinal objectives in Nigeria. It is a subject aimed at 
helping students to develop the ability to make reflective decisions in order to resolve 
individual and social problems as well as participating intelligently in social actions. 
According to Mezieobi (2003), over ninety (90%) percent of all the social studies 
teachers largely use the expository/presentation teaching method in their classroom 
interaction. Teachers presently avoid the use of social studies methods due to 
responsibilities attached to it. The appropriate methods include field trip, activity based 
(project), excursion, assignment etc, which brings out the learners’ abilities, are 
relegated.  

    As the world is caught up in a web, even teaching and learning is not left out. 
Technological gadget is more than a tool of instruction but has improved academic 
performance. Various technologies such as audio-visual materials, audio-materials, 
internet, maps, and globes should be made available in teaching social studies in our 
schools. Its impact on society is exemplified in the phenomenon of the digital divide that 
separates those who are information rich through their access to instructional materials, 
from the information and technologically poor whose are not proper. 

  The social studies course in the schools of many States of the federation is 
handled by teachers who have little or no idea of what integrated social studies 
education is all about. Those who are supposed to equip teachers with the rationale, 
approaches, content and methods of social studies are themselves not trained in these 
matters. This has affected the minds and actions of our youths looking at issues 
confronting the nation. 

   Moreover, teachers tactically avoid attending seminars, workshops and 
conferences hiding under the umbrella of distance, finance, workloads and sponsorship. 
Some of the teachers see attending seminars as sole responsibility of school management 
to sponsor them not knowing it is for their own personal improvement. Even attending 
WAEC and NECO co-ordination, especially examination classes is problematic.  
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Recommendations 
1. There should be total overhauling of social studies curriculum in Nigeria to arrest the 
trending issues facing our nation. Most of the contents that are overlapping and are not 
of relevance to present day Nigeria should be expunged. Also, social studies education 
should be introduced in our senior secondary school classes for a better understanding of 
the subject. 
2. Relevant authorities and school management should see the need to employ subject 
specialists to handle social studies education in our schools. In the training of social 
studies teachers, greater attention needs to be paid to the fact that social studies is more 
about methodology and the process of social investigation than about the acquisition and 
recall of factual information. Using an untrained teacher in teaching a subject is misfit 
and has its resultant effect on the students and society at large. This is one of the 
challenges facing the Nigerian educational system. 
3. Social studies teachers should develop effective methods of teaching and learning so 
as to make way for easy realization of its rich objective. Both teacher-trainers and 
teachers should be more sensitive to the very real impact of their own teaching style and 
attitude on students’ learning.  
4. Social studies teachers should move away from the traditional use of instructional 
materials like textbooks and embrace the modern trend to expose our children to the 
world.  Social studies teaching could be more empirical depending on the instructional 
materials and resources available. 
5. Ministry of Education and School Management Boards should make it compulsory 
for teachers to attend seminars, workshops and conferences twice or more in a year to 
upgrade their knowledge. Teachers can undergo in-service training in order to improve 
his/her teaching standard. 
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